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T. A FRAIEWORK FOR EVALUATION

,SEE (School of Experiential Education), currently in

its second year of operation as an "alternative" high school,

was created to provide an environment and consequent set of

learning experiences different from that previously available

within the Etobicoke system. In the near future those who make

decisions about educational programmes in Etobicoke will be

faced with the question of whether or not to continue SEE and

to create and/or support other "alternative schools" in the

Borough. To our knowledge, no criteria have yet been established

to decide these questions.

This report will suggest criteria and provide some

infoimation bearing on the continuation of SEE. Before pre

senting these, however; we wish to underscore our own position

regarding evaluation of SEE at this

First we believe-that it is too early in the development

tape of its development.

of -S to make any judgment that would significantly alter its

level of funding. A funding commitment of four to five years is

probably essential-to provide adequate time for a comprehensive

new program tc develop to maturity (assuming the program remains

viable and maintains the support of its clientele). This is not

to imply, however, that those responsible for making decisions

about the funding of SEE should be kept in the dark about the

4
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program during its experimental phase. Indeed, we believe

trustees and administrators should be aware of the nature of

the program, its problems, promises and successes in order to

be in a better position to help with its successful development.

Rarely dogs a new program develop according to initial

conceptions and plans. Programmes are continually evolving and

changing as staff, students, priorities and attitudes change.

We therefore urge a flexible stance An assessing SEE's progress,

toward the realization of the philosophy and goals stated in

the initial brief to the Board. Goals and priorities will----

Change as the people who determine them change. More important

is the fact that SEE is developing a process by which its own

i growth and development are subjected to ongoing self-examination

leading to constructive change; that is, a process for identifying

and resylving its own problems.

Criteria for Evaluating Alternative SchoolsP
,_

I

In brief, we believe that a future "external" evaluation

of SEE should deal with at least the three following questions:

(1) Does SEE nrovide an alternative environment for education?

A pt'imary justification for instituting alternative schools

within the public system is the recopnition that different kinds of

students may require different educational climates to match their

diverse learning styles and interests. If we accept this pro-

position, then it makes sense to ask if SEE is really different
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from other high schools in Etobicoke and if students are

experiencing school differently than before they entered.

The extent to which SEE provides a uniquely different educa-

tional experience nay serve as a valid criterion for evaluation.

(2) Is SEE developing a workable process for

evaluating and modifying its own day -to -day operations?

Students and teachers at SEE are involved in

ongoing discussions aimed at clarifying for themselves what

the school's goals and priorities should be. A critical

perspective developing from these discussions is that SEE

cannot b defined in terms of a single consistent set of goals

and prio ities. Rather, the school encompasses a diversity of

ide and concepts which themselves are evolving and changing.

If 1F. ..,cepts SEE as an alternative program where students

and teachers work out these differences together, then it

follows that the students and teachers involved in the program

are the appropriate people to decide on the learning goals at

SEE and to work toward the creation of programmes and a climate

to realize them. Evidence that students and teachers at SEE

are in fact Working out these problems together would constitute

an important index of SEE's viability as an organization.

It is desirable for any organization supported by

public funds to be healthy and dynamic. This means that SEE

should he developing a process whereby its members critically

6
A
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s

evaluate the schoo 's operating procedures and their own attitudes

Pi

and actions which comprise the daily
e,

life-of the school. Furth -

ore, the school community should be capable of making necessary

changes dilated by this self-evaluation.

(3) Are students, parents, and teachers satisfied

with the program at SEE? In a sense,the Etobicoke Board is

engaged in a process of providing opportunities for the

satisfaction of the community's educational needs and aspirations.

From this perspective, the existence of a voluntary program with

a waiting list and teachers, students and parents supportive

of the program would constitute at least partial evidence that

the Board is meeting the needs of a portion of the community

which financially supports the school system. While we are not
C

suggesting that this consideration alone is enough, it does

provide a substantial justification for continued support of an

alternative program during its experimental phase.

In summary, we have outlined these basic considerations

because we think it essential that the rest of the report he read

with an understanding of our framework for viewing the problem of

evaluating SEE, or any publically supported "alternative school".

We also feel it is important that administrators,

trustees, and concerned residents understand the problems entailed

in the efforts tp develop an alternative school like SEE. SEE

does not exist in a vacuum and any assessment of its ultimate

7
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success -in providing a viable alternative educational envirr-

meet must take into consideration the nature and extent of

support or non-support by the Board and the community. Benign

indifference, while preferable to suspicion and. skepticism,

is not enough. Surport of the program demands an active,

positive stance toward it.

8
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II. INFORMATION COLLECTIM PROCEDURES

-Before presenting the data we have collected oa SEE

to date, a brief review of how we came to conduct this study,'

and the procedures we followed in collecting our data is in

order. In December 1971, OTSE was approached by the Etobicoke
el

Board's Research Department to explore the possibiliiy of

conducting a joint study of the then newly established SEE ,..

1

school. After an initial set of discussions with senior admini-
a

strators and the school's staff and students, we committed

ourselves to a year and'half study that would proceed in two

stages of which this is the first.

tt

During the early spring of 1972 a team of OISP. personnel ,,

spent several days (at least one day a week) becoming familiar with

!

the school, its students and its staff. Our role was' consciously

that of consultants trying to find was to help a client gain new

and useful perspectives On what he is trying to'do. A great deal
4.

of time was spent discussing what data would he useful to the

school as well as the Board. Another purpose of these visits was

to gain acceptance by the SEE, community and to establish a relation-

ship of mutual trust and openness, for we could place little con-

fidence in data gathered in an atmosphere of suspicion and mistrust.

To collect information about individual activities and

...-

attitudes toward major problems and issues at SEE, we decided to

0
interview the staff and as many students as we could schedule

appointments with. By May, after extensive discussions among our

a

v.
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staff and with SEE staff and students, we agreed on a set A-
4

of questions. Some were relevant to the concerns of this

report, while others dealt solely wit details of the

scflool's operations about which staff and students felt they

would like more information.

We decided to use both semi-structured tape-

recorded interviews and written questionnaires to; collect the

infoimation we wanted. We were successful in in;Owiewing 74

of the 86 students enrolled in late spring. Thenterviews

normally lasted 45 minutes to one hour and were all tape-

recorded. Immediately following the interview, students were

;given a questionnaire to fill out. (Normally this took another

20-30 minutes). All school staff (four full-timlteachers, one

part-time teachers and the school secretary) were at46 interviewed

.

individually and a length. Finally, additional information was

collected from acadetc record files in the school office.

.concurrently, the Koard's Research Pepartment devised

a questionnaire and mailed it to the. parents of SFr students.

Fifty-seven of these were returned. The Research Department

also had available the questionnaires which most students had

filled out when they entered SFE. natgl from both the parent

and student questionnaires are included in the report.

This fall we have been attempting to find ways of
0

feeding back to the staff and students information that would

prove relevant to the ongoing discussion "conceping the goals

10
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and program options of the school. In addsitio , three team
\\

members have been volunteer "teacherS" this fal in courses

.related to Soc1al Studies and English.
\.) 4

The data we have collected for this report have

not been subjected to complicated 'analysis. Our.o4in obiective

is to present A description ,f Sin which will provide the

:
3

reader with an initial perspect4ve on the school and Its

.students as well as on some of the changes in programmes 2nd

people that took place during.k4 its first vear of operation.

11 E
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III. SOME CMARACTERISTICS OF SEE STUDENTS

There is considerably myth and rumor about the d

14
,

of student attracted to a school like SEE. A common assertion

is that all, or the vast majority of, students in.:sig*h schools

are alike. While we have not attempted to.ccrtruct individual

historical and personality p.-ofiles of students, we do have some

information bn a number of questions often asked about students

attending alternative high schools.

One c9immon assumption is that students come from the same

residential area of the Borough.-. Table 1 (Appendix A) shows the

d'stribution of enteirstudents (as of Ntober 1st, 1971) in

terms of sex, entering grade level and previous high school.

While just over a this of SEE's students do come from three

high schools nengthe centre of the borough, the remaining

two-thirds represent a fair cross-section of the Borough.* This

information, though limited, suggests that SEE students may come

from more varied backgrounds than myth would have us believe.

Another quistion often asked is whether the students

represent an academic elite, i.e. a high concentration of

"superior students". The only data we can report regarding this

question are the previous year'S average marks. (See Table 2,

Appendix A). Although marks are biased by such factors as un-

*In checklivg this distribution against the 269 students who

applied to SEE we found essentially the same rosults. This

sneeests that the lottery resulted in a fair representation of

the applicants.
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standardized measurement and varying motivation for school

achievement, we find that the range of previous academic

achievement among SEE studnts.approximates that which

probably would be found in mpst other schools in Etobicoke.

sEr students entering in 1971 also differed in

their initial perceptions of the school prior to enrollment,

in their reasons for applying, and in their goal orientations

once accepted. (See Tables 3, 4 and 5). Two items in these!
s

tables are of particular interest. First, there are a small

number of students who stated they were first attracted to SEE

because of the opportunities to participate in making decisions

regarding the operations of the school. Apparently the so-called

"student power types" were not heavily represented the first

year. Secondly, students were fairly evenly divided in their

goal orientations--half toward academic achievement and half

toward personal growth and learning goals. This diversity in
0

orientation is an important featufe in understanding, student

reactions to the program and Tre will refer to it again in

Later sections.

13
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Tv. nPTInms AND ACTIVITIES THNT PROVIDE AN ALTERNATIVE

The following description of the main features of

the present program should give the reader a sense of the

range of options and activities available to stqclents at SEE.

For convenience, we have first divided this description into

three sections: credit courses,-non-credit courses, and other

learning experiences made possible by the flexibility of the

program. Then we describe particular courses and special

programmes` offered within each of the four major subject

divisions at English and Communications, Social Studies,

Mathematics and Science, and Languages. Finally, we focus on

the features of the SEE program that make it different from

other high schools in Etobicoke.

Credit Courses. A Credit course is a provincially approved

plan of study for which a student receives a diploma credit

upon successful completion of curse requirements.

The basic program of credit courses offered at SEE

in its first year was largely determined by the interests and

connetencies of the four teachers. As the result of a prodigious

3

4

eutput_of energy on their part some 55 credit options were offered.

This year their load has been liThtened somewhat while the range

of ontions has increased through the addition of eleven part-time

teachers.* About 61 credit courses will be offered in 1972-73.

*Each of these tdachers is responsible for one to three classes

a week.



The extent of student Involvement in determining

the actual content of credit courses has var1,1 with the

subject matter, the teacher and the initiative of the parti7

culat group of students taking the course. In many social

science and communications courses, students have taken an

active role in determining topics for study, either on a group

or an individual basis. In most mathematics and language

courses the structure of the discipline has largely determinec;

course content.

In all subject areas, students have been encouraged

to seek thAr own 'best way' of learning and teachers have

tried to adapt their approaches to meet the needs of students

who wish to follow differing modes of learning. This has

resulted in a variety of course formats and stvles--iucluding

seminars. independent study, tutorials and 'crash' course

work--in almost all subject areas. Some courses operate as

seminars led by teachers, visitors or students: ethers involve

weekly lessons from the teacher;

9 addition, students have arranged to take courses

at university, community colleges or night ,chool (and, in

certain cases, at other rtobicoke hig.4 schools) for which

they may receive full or partial credit from tho school.

Students have also worked closely with teachers in preparing

submissions to the Ministry of ;:ducntion for the accreditation

of new courses in Canadian Stdeilies, Chinese History, Women in

15
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the Twentieth Century, and Grade 13 Theatre Arts.

The procedures for evaluating course work are

still evolving. Essays and tests are still used in most

courses. However, other demonstrations of achievement are

being recognized, including participation in a variety of

community activities, production of films and tapes, class

participation, oral presentations in a seminar or in a

private session with a teacher, and reports on travel or on

attendance at culturcl or political events.*

As they develop a more indenendnnt and critical

perspective, students are taking a more active role in their

own evaluations. Dialogue between teachers and individual

students about course renuirerents and the ways in which

these may be net is commonplare. Procedures for joint teacher-

student assessment of course work completed by the student are

also being developed.

Non-credit courses. A non-credit course is a planned series

of seminars, readings, or activities undertaken by students

for which diploma credit is not granted. A. variety of non-

credit courses, of varying duration and Organization, have

been established by students, with and without the assistance

s.

of the teaching.staff. These include a Writers' Workshop,** a

_ _
_ _

*Two examples of multi-media projecL, submitted were a slide-tare

show illustrating the interrelationships between Canadian art

and po<,try, and'a presentation using slides, tapes and films .on

the Canadian autumn.

**These were evening sessions organized and held regularly by a

group of students who read and criticized each other's work.'

16
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Women's 'nurse, a Perspective on the Arts and an Indian-Eskimo

study group. Resource people from the Metropolitan area are

often a main feature of these courses. Identifying and con-

tacting these people has been the responsibility of both

teachers and students.

Some students have also-been participating in

credit courses on a non-credit basis. Typically, they are

interested in the content and learning experience but do not

wish to be held to such course credit requirements as research

papers and examinations.

Other learninR activities. Students have committed substantial

portions of their time over extended periods to various experient4a1

learning activities. Travelling,* being a member of a theatrical

company, teaching (in schools for the retarded and in inner-city

and 'alternative' elementary schools), participation in political

campaigns, and organizational responsibility within the women's

movement are some of the activities that students Ilve undertaken

for which they have received partial course credit.

This Fall the schooi acted on the most frequently

mentioned shortcoming in its programme reported by both

students aud staff in interviews last Springthat many students

were still not getting out into the community sufficiently for

'experient,ial education'. One week a month has been set aside

*For example, one student made a three week field trip to Vancouver
to record by camaera the changing topograWlical features of
Carada's landscape. He.a1so taped interviews and made a
questionnaire survey in order to sample western opinions on
various political and social questions of the day. The trip
was climaxed by a thrVay job on a salmon trawler off the
B.C. coast.
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for out-of-school activities of all kinds and has resulted in

, .

extended trips to a number of different cities and visits to

universities, historic sites, cultural and communication centres,

etc. Students have resolved to assume increasing responsibility

for organizing these activities. This change in the organization

of the program his necessitated a major adjustment in the time-

tabling of academic bourses. That this major programme change

came about as a\result of a series of well attended general

meetings open to ;4l members of the school community indicates

that students are playing an increasingly important role in

decision-making which affects the life of the school.

Additional activities have been motivated by the

need to financespecial learning projects, such as a week of

French immersion in Ouehec. Paper recycling and the sponsor-

ship of "educational" films are current projects devised to

raise money in ways which are acceptably -he social con-

science of those involved.

Courses and Learning Activities within Subject Areas

The fiesi,ility in programming available to staff

and students at SEE, can be appreciated by ,comparing aspects

of programmes offered within different subject areas.

The Communications/English area has lent itself

Ns

readily to the involvement of outside resource people--poets,

actors, T.V. technicians, etc.--in the life of the school.

'Mini-corses' have been organized at a time (including the

18
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evening) and a place convenient to outside instructors and

students who, if they so wish, may receive some credit for

their participation. Students have increased their parti-

cipation in the cultural life of the community, including

attendance at the theatre, films, art galleries, concerts,

and lectures (See Table 12). In some instances, these

activities are directly linked to credit courses, but in

()titers, they simply reflect a broadening conception of

experiential education.*

The Social Sciences have offered students a wide

range of opportunities for community exploration** and involve-

ment, and have introduced students to a variety of new

experiences through visitors to classes in World Religions,

Economics and others. Several non-credit courses have been

developed in this area as students expressed interest in special

topics which could not be treated in adequate depth in regular

credit courses. Among these topics were Revolution, Utopias

and Canadian Independence.

Although fewer students than initially h\ad been

expected have taken advantage of the 'experienippl possibilities

*Ford example a 24 hour perception class, inSbired by Frank Ogden,

a resource person from OCA, visited art galleries, the Church of

Scientology, heard a lecture on Yoga, visited a poet and a

bizarre night museum and ended up at a daunted church near'Wood-

bridge. The success of this initial exnerience led to a series of

similar, though more abbreviated, activities by other groups of

students.

**One of the most ambitious ex,jr'nles is an extensive two year field

study of Albion Towns/hip which integrates research credit studies in

History, Sociolo7v, Vorld Urban Geography, and Political

Science. The original research is based on such diverse sources as

tax rolls, circuit ri records, and cemetary stones.
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of the SEE programme, several students have carried out major

projec's involving, for example, cross - Canada and cross-

continental travel, and on .site studies of an Ontario county,

9f an !migrant community in Toronto, of a river basin, and

of the Women's Movement. Their experiences, and those of others

doing independent study on topics of personal interest,'are

often reported zo members of their own course and to other

members of the school community'who wish to attend the seminar

presentation. This policy of "open classes" has also made

outside resource people available to a wider audience than

those in the sponsoring Class.

The structures of the disciplines within Mathematics

and Science tend to define the context of course offerings.

However, through the use of a series of teacher-made tests

which students take when they feel sufficiently prepared, it

has pen possible to develop a highly individualized mathematics

programme which has allowed students to progress at widely varying

rates of speed. The program also accommodates Students who prefer

to study this subject in a concentrated form or are unable to

follow the 'regular' program for an extended period because of

absence from the school.

The sciences also depend heavily on individual study

coupled with tutorials between student and teacher. Courses

in Biology, and in Man, Science and Technology have lent them-

selves particulaOly well to community research and seminar

presentations, as well as to more intensive individual study

0
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of special topics.

The flexibility of, scheduling at SEE has made

it possible for language students to participate in a variety

of "immersion" and enrichment experiences which currently

would be,diffi,cult, if not impossible, to organize in a, regular

high school. A number of trips of varying duration to Ouebec haYe

been arranged and haveentailed differing degrees of involvement

with the Francophone community.* The pairing of ten SEL

students with six French-speaking student-teachers from the

Faculty of Education at .the University pf Toronto fora seven

week immersionp rogramme was made possible, by the flexibility

of the programMe in all subject areas--students know that their

teachers will help them 'catch up' in courses which they may

have to neglect during the immersion period. Other outside

resources incorporated into the language programme include

those of the Modern Language Centre at OISE and an inter-

disciplinary course offered at the crafts centre of La Chasse

Galarie. A number of students have also Initiated their own

travel and study projects to complement their language work

at the school.

A series of teacher-developed language structure

exercises and tapes have enabled students to move independently

and more meaningfully through the formal language curriculum,

_ .
--.------

*For example, a group of studentA are currently raising funds

to finance a week-long stay in an Isolated.Ouebec village

where the whole community cooperates in providing an 'immersion'

experience.
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branching at any point to any of four levels of difficulty on

the hanis student self-evaluation. Small conversation and

literature classes have lent themselves to greater participation

and more depth bf discussion. A >40y-system" which pairs

advanced students with less advanced ones for tutorial purposes

while accrediting the work of each has been successfully

established as well.

Ways in which Leachers and students view SEE as providing an alternative

The teachers appear to find two great advantages to

teaching at SEE. First, by being freed from policing attendance,

attention and achievement of their students, they have more energy

and time to develop new means of adapting their courses to

the requirements and learning styles of interested students.

Second, the climate at SEE allows them to explore lbd develop

more egalitarian relationships with their students. However,

exceptional demands on time and professional ingenuity result

when teachers are responsible for such a diversity of courses

in a school which is also committed to meeting individual needs.

The Troblems involved in redefining teacher and student roles in

this context are currently being examined by the school community

as a whole.

When students were asked about-th^ strengths of SEE

and its program, responses of the following, kind were given.

These comments should give the reader a concrete notion of the

ways in which SEE is perceived as an alternative by most of

its students. 0)11,11
o.d



..

-20-

"You can usually study what you are interested in;

I've learned to enjoy reading"

"It forces you t3 learn the problems attached to

getting things done" (re: working with people)

ute,Ile got time now to pursue outside interests"

"The kids are valued as more than something to

be spewed out with diplomas, it's good for,

morale"

"In small classeS'i everything can be explained in

detail. I've a lot more free time to read and

talk with people" t

"It's more conducive to discovering things not

regularly part of the program. The school increases

your self-assurance, having opinions and defending

them"

"Faster to catch up with work missed. Easier to

get ideas expressed and listened to. Freedom to

try new things, and the time to do so"

t

"Many different kinds of" people; traditional school

"normalized" everyone:
individuality didn't show,

here it does"

.

N

,
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V. THE FIRST YEAR: ADJUSTMENT CHANGE, AND GROWTH

As one might expect, the first year at SEE for most students

and staff alike was akin to being thrown into the water for the first

time and told...to swim.* You bob up and down for awhile before you

start to move (nobody drowned but a few got.out of the pool). Everyone

was feeling his way in an atmosphere of "we're all,in this together, so
6.

let's make it work" comradeship.

Given the, uniqueness of this first year, any information presented

on emotional development, academic achievement and intellectual exploration

cannot be used to predict the future course of lvelopment of SEE or

its students. Additionally, when students were 'recruited" to SEE for

the first time they h5d no place to visit or people to talk to in order

to find out what the schOol,would he like. Those ent/ering SEE this

year** (and in the future) have had.(orAwill have) some notion of what

Problems and prospects to expect.

Accepting these limitations, however, and in the spirit of our

suggestions in Section I, we are presenting below information which may

he useful to people who want to gain an understanding of how the school

operates and support its continued development. All information

presented pertains to the academic year 1971-72.

*The school started under extreme handicaps. From final Board approval to

opening, day was only a matter of several months. Short on money, experience,

and equipment, the four staff members, who were appointed in May 1971, had

very limited planning time during the summer because of earlier commitments.

The job of planning (ordering materials, detailing and assigning administrative

tasks, and working on course offerings) for a school of 100 students,

most of whom wore strangers to each other and the staff, was nearly over-

wnelming,

**The recruitment procedures for 1972-73 required interested students to visit

the school and have an interview with a group of staff and students.
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AsEtrationS of entering students. To provide a
. ,

perspective on achievement, growth, and change at'SER a. brief

word should be said about students' academic aspirations upon

entering SEE. In a questionnaire given to SEE applicants prior

to their selection (bv lottery), the questioh was asked, "Do you

need a grade 13 diploma?" Of 66 applicants who responded to this

question, 65 said yes. Thus, to the extent that the desire to

receive grade 13 credits is evidence of plans Cox higher education,

at least 2/3 of those entering SEE in 1971 were oriented in this

direction. Many students said they didn't plan on going to

university after finishing grade 13, but wanted to leave the

door open to a future change in plans (perhaps after a yearriir more

.

of traveling; working, etc.). Thus desire for grade 13 credit was,,

for some, insurance for possible future university attendance.

Differences in student attitudes toward diploma credits are

reflected in the number of diploma credits earned by individuals

during the first venr of SF:F.'s operation (See Table 6). Althow-.h

several students (2:".) received no credits, a much more substantial

number earned five or more credits. The average number of credits

earned was three per student. However, 'this average includes several

students, mostly in Crade 13,' who chose to concentrate exclusively on\

the experiential learning opportunities offered by SCE rather than to

meet formal course credit requirements. Most students combined both

formal course work and experiential learning.

As data on the life paths of SEE students accumulates it will

be interesting to see if SEE, by exposing students to a greater diversity

of community life (including the realities of the job market), has a

e)
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different impact on post high school plans than other schools in

Etobicoke. There are some tentative indications that this may be the

case among a number of students, but until data are collected from a

comparative sample of students, this must remain speculation.* Powever,

we do know that of 19 students who earned grade 13 diplomas, 12 entered

university following their year at SEE.

Adlystment to life at SEE. Not everyone entering SEE should

initially expect to find it a congenial environment for themselves.

The problem of adjusting to a new situation where external pressures

to perform are at least partially removed was a problem for many.**

The fact that the students are free to either attend classes

or to stay away, to complete assignmentswhica are often 'self-

designatedor to postpone them indefinitely, has produced mixed reactions.

Most well motivated and self-disciplined students are experiencing a far

greater intellectual challenge and sense of achievement at SEE than

in their previous schools. Other students have found themselves

faced for the first time with a situation in which they must decide

the degree and the nature of responsibility they arm willing to

undertake for their own learning. lhis challenge has been a difficult

one for many students and has been net with varying degrees of success.

In a few cases, students have been unable or unwilling to make the

'adjustment and have left SEE.

. -
*This compirative sample is available. Those who .applied to SEE hilt were
not accentrd due to the lottery make a natural comnarison group. Phase II
of our re.eirch will contain information about these students.

**Since parental pressure and perceived university and lob entrance
requirements can rarely be "removed', it is incorrect to
assume that the loosenine of school requirements means the
abqence of any external pressure for school achievement.
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According to available records, 16 students left SEE prior to

the end of the academic year 1971-72. Nine of these'students either

returned to their old high schools ortransferred to new ones;

seven left to work full-time. (Table 7 shows how these 16 students

were distributed by sex and grade level.) MoSt who left were in

grade 13. All but one of those who left from grades 11 and 12

returned to school. Of those who left for work, all but one were

female.*

Acndemic records. We have two kinds of information about

academic achievement to present: marks received for complete course

work and students' own estimates of the quality and quantity of their

efforts. Figures 1, 2, 3, and 4 (Appendix A) present information on

the distribution (f.mark averages for courses completed in the four

major subject divisions at SEE in 1971-72. Inspection of these

figures itniicates that high marks were not easy to come by at SEE,

s-

even though students chose courses of special interest to themselves.

Our interviews and informal conversations with students and teachers -\/__

supported this conclusion.

In an attempt to gauge roughly whether students' average

marks at SEE hid gone up, down, or remained the same in comparison with

marks in the year prioi to entering SFE, Figures 5, 6, and 7 were

constructed. The horizontal line at tite bottom of each figure indicates

changes in marks by units of change totaling 5 points cc less.

*A possible and nfortunate explanation is that it may reflect an evnectatinp

of seN-di.

"
rimination in work roles that r ire university education.

F 27
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This information accords with our discussionjof the problems of

adjusting, to the new environment. If change in achievement reflects

adjustment, then some have adjusted more rapidly thanothers. The "ten

grade 13 students whose grades dropped 15 points or more may be those

who were reassessing their post-high school plans and setting priorities

for themselves other than academic achievement.

i

1

The issue of the varying Priority' ven to academic achievement

through graded assignments is of basic importance to the understanding of

any achievement records infk school files.. As shown in sect n IV,

SEE offers a rich, diversity of opportunities for both intellectual and

expressive activities. For many students at SEE, these opnortunities

/ to explore and experience have tempered traditional academic concerns

for high marks and university entrance. This is not true of everyone,

of course, but reflects the real diversity of goals and expectations

of high school ducation among SEE students.

An a ditional warning ought to be entered about the validity,

of the data in Figures 5, 6, and 7. Since marking schemes and methods

of assessment vary from teacher to teacher one must be extremely

cautious about inferring that the differences reflect real changes

in level of achievement. Probably only the most extreme changes

reflect meaningful differences. Therefore, this inforwtion should

be viewed in combination with other data prevented below.

Student estimates of their ownlearnine. Tables 8 and 9

present students' own estimates of the quantity and quality of work they

have done in courses taken within the four curricular divisions. It

e>f,Q
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seems clear that a high percentage of students who took courses in

English and Social Studies felt they did more work than in their

previous schools. This may reflect the fact that activities and

assignments associated with these areas at SEE were substantially

different from those assigned in previous schools (e.g., students

were less likely just to throw together an essay at SEE), Also, fn

the first year, more SEE students were oriented toward English and the

Social Sciences than toward the other subject areas. The data in

Table 9 reflect an almost unanimous feeling among students that the

"quality of their learning" was at'least. as good as and often better
k,

than it had been in their previous schools. About 80% of thus udents

reported last spring that the quantity and/or quality of their reading

had improved considerably over the year; some 507, considered that their

1
ability to research and report on a topic had improved because of the

quality of work demanded by their teachers at SEE. This greater depth

of involvement in the subjeCts they are studying may be related to

the opportunity for students to choose an area of concentration, to

specialize, which they did not feel they had in their former schools.

We also asked students whether or not they were satisfied with

the effort they expended and the sense of achievement and understanding
,

S.

they gained from theft courses at SEE. The data in Tables 10 and
1

11 clearly indicate that overall. dissatisfaction was generally low.
r

It should he noted that when we asked students if they were

satisfied with the content of existing courses an overwhelming maiority

said they were. However, many of these students also commented that

29
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sufficient leeway existed to structure courses in almost any way

they wished. Only a few'students felt there was not enough freedom

to take an original approach to a subject and get credit for it.

Another interesting finding is that almost everyone dropped

some courses both credit and non-credit - during the first year.

In most cases this was because they took on too much 4 the beginning of

the year and later decided to concentrate in areas that interested

them most. In some cases, nft-credit courses were dropped so that

requirements could he met in credit courses which, in certain cases,

were not of particularly high interest value. Some students reported

that they lacked the motivation to complete required work "on their

own" in coup -,e; which did not hold their interest. Others 'said they

were no longor interested in receiving credits and therefore had

not beenhanding in course assignments even though they continued

to do work in the sublect area.

Vvidoece of other intellectualsursuits. Obviously course

work is onlY one kind of activity one might label "intellectual". Since

flexible scheduling and the outward community orientationat SEE make

it possible for .students to explore ideas and activities outside

..I

of the regular school program, we asked students to indicate, if they -

were able to pusue a number of learning activities not directly connected

with the '3EE pro;,,ram. T.Ihle 12 indicates a sub:tantial increase

in student exTloration of kno,41edge in a variety of informal ways.

30
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Emotional_growth during the first year. Emphasis on emotional

growth at SEE deserves important consideration. By "emotional growth"

we mean a prodess of gaining insight into your own possibilities and

limitations and of coming to grips with who you are and what is

meaningful to you. Information relating to this kind of growth was

extracted from the extensive interviews conducted last spring. The

interview data were coded to enable us to represent the frequency

with which students expressed concerns relevant to the elements

of emotional growth noted above. These category frequencies are

presented in Table 13. To be noted is the frequent expression of:

increased ability and opportunity to establish relationships with different

kinds of people, growth in insight into" self and in self-confidence,

and increased ability to engage fruitfully in self-directed activity.

The category pertaining to increased ability and opportunity

to establish relationships with different kinds of people raises an

interestir,g and provocative issue.
Superficially, because of the self -

selection in enrollment and voluntary participation in the school, one

mir,ht expect that the students as a group would be very similar, perhaps

repres.ntinR onefraction of a discontented student population. If

this were so, there .could be little diversity of attitudes, values,

No

and ways of thinking within the group. This, however, does not seem

to be, the case. When asked the question, "How is life at SEE

different from that at your old school?" many students indicated

that discussions and relationships with other students seemed much

"deeper" at SEE than previously. 'People discussed and found
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wide differences in knowledge of an opinion on such topics as religion,

attitudes towards sex and sex roles, life style, drugs, and other

personal values. The impression that these conversations were much

more open and frequent than previously was repeatedly stated. Conver-

sations about clothes, dating and sports were reported to be less

frequent than they used to be in former schools.

This apparent paradox that students at SEE, nerceive more

diversity among the 100 or so students who voluntarily chose to be

together than they did in much larger comprehensive high schools and

collegiates may be exnlained by SEE's size, culture and climate

which foster interactions more serious and "adult" than what most

adults think of as typical teen -age concerns. Students also reported

that most informal groups which form at SEE remained open and fluid

in their membership. Many students commented on the absence of

exclusive cliques.

We also reconize that growth is neither a smooth, painless

process nor an anxiety-free, secure state of mind. In our interviews

we asked students question, "!)o you feel more 'together' about

who you are and what your life is all about now than you did a year

ago?" Many responded yes to this question, but some responded no and

expressed less certainty about wligre they were headed. Either way,

we feel it is imnortant to present some of their responses to'convey

the range and depth of self-exami evidenced by SEE students.

Sample comments from tho, who felt they were more 'together'

were:

3')ha
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"I found out more about myself and other people through doing

what I like to do; I'm much happier and not as tense as in my old

, school."

"I'm much more self-critical and humble."

"I'm more responsible in taking a position on ideas, rather

than passively accepting other people's' ideas."

"I've learned more about myself; I'm more emotionally

involved in things now since my identity is now important. There

are many things I know I want to try because I've found so many interesting

things to do."

"SEE has given me time to figure out what life is all about."

"It helps one to grow up in a school which allows the freedom

to think more deeply."

"This school has let me be, ]et me explore my own questions

and think and work them out."

"I've ten tines the self-confidence; everyone's personality

is reco "gnized in this school every individual matters here."

The comments of those who said they didn't feel more "together"

are equally enlightening regarding the impact students feel the school

has had on their lives:

"I'm more confused. Last year I wanted to co to university

hut now I'm not so sure; I don't believe in the grade 13 bag anymore."

(This comment regarding changing attitudes about university attendance

was voiced by many students; for some it's a troubled state and for

others it's more of a relief).

"I've fouuLl it very hard. I think this year will he of more

use to me in ietrol:pect. I'll be able to settle myself down and

examine exactly who I am."

"I doubt a lot more than I used to.

"I'm more; ware of different faults in myself."

"I'm not together at all I'm quite confused because I really

feel cared for for the first time in my life."

!'I'm really liking, people ;rain. I was really turned off in

my old school and downtown I felt alienated from everyone."
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4

Taken together these comments indicate the kind of self-

examination and increasing awareness one finds among many students

at SEE.

An additional aspect of emotional growth worthy of attention

in this report is the notion of individual and community responsibility.

In the interviews we explored students' feelings regarding their personal

role and influence on the development and operation of the school. Most

student comments embraced two principles: (1) that the locus of responsi-

bility for action lies within the individual; and (2) that students are

collectively responsible for making SEE work.

For example, in response to the question, "What responsibility

do you feel teachers have to you as a student and to the school as a

whole?" a considerable number expressed the opinion that teachers

had no special responsibility toward them as students since they were

responsible for their on learning experiences. any students also

commented that teachers' bore no special responsibility 'to the school

as a whole because its success or failure depended on everyone equally.

These comments were counter-balanced by a significant minority

of students who felt that the staff had assumed too much responsibility

in the first year, both in organizing courses and in maintaining

the school organization. These students stated that students should

take more initiative in the future and stressed the students' obligation

.

to participate in decision-making regarding school activities. We

wish to note here that since the start of school in September 1972,

there has been much broader student participation in the confrontation of

issues and in decision-making than has been reported in other "alternative"

schools of this tune in North America.*

* "recision-:lakin in Alternative Secondary Schools: Report from a Nationial

ronfe"rPnce," qronsored by UNESCO and the Center for New Schools, Chicago, T11.

UNLSCO, 19/.2. 34
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VI. PARENT ATTITUDES TOUARD STUDENT ENROLLMENT AT SEE

In trying, to understand the factors that bear on

student adjustment to a new school environment, we felt it

might he instructive to examine the views of parents of

students attending SEE.

A questionnaire filled out by 57 parents of SEE

students provided data related to their support (or lack of

support) for t'teir children's choice of school. Table 14

presents,this information. It should he noted that slightly

more parents supported their child's choice of SEE because of

problems they felt he/she was having with the repular schools

rather than because they themselves tmderstood and agreed with

the educational concepts of the school.

Some sample comments from the parent questionnaire

might make this issue more concrete for the reader. Among

the reasons given by parents giving support based on agreement

with the SEE concept were the following:

"I felt it would provide an environment conducive

to learning."

"I felt here she could make her nun choices and

make a success of them."

"It's the only wav tLey can grow mentally...thinking

for themselves."
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"It fits my son's needs, he works well on his

own and is independent."

Sample comments from :hose giving support because

of problems they felt their child was having with the regular

schools include the following:

"We were anxious to do anything to keep her committed

to learning."

"We believe she may have become a drop-out."

"He was unhappy in his former school."

"It was clear he was not going to progress under

the existing system."

"She was bored and not motivated."

For parents who did not support their child's choice

of SEP., the following comments may serve to illustrate their

skepticisM and. fears:

"He was an honour student all through school.'.

"We felt he should sty.! in the old system."

"We had doubts about such a change at the grade 13

level."

"I did not think students would qualify for university

entrance."

"We were not sure less supervision would be good."

When asked whether they believed that SEE was currently

meeting their son's/daughter's educational needs as the student

saw them, 44 parents answered 'yes', 5 answered 'no', and r8 were

uncertain. The full text of their replies is contained in Appendix B.
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At this stage, our investigation of the relationship

between parent support and adjustment to a different pattern

of schooling is incomplete and further information will be

given in our next report on Phase II of this research.
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VII. CONCLUSION: IMPLICATIONS AND PLANS FOR FURTHER STUDY

This phase of the SEE report has attempted to provide

some basic descriptive information about the school program and

a framework for its evaluation. In doing so we have high-

lighted some of the activities, problems, and changes in people

that have occurred during SEE's first year of operation and

have made it a real alternative for the students and teachers

who have invested so much time and energy in its development.

We have not attempted to systematically evaluate SEE

on the criteria we have suggested for two reasons. First, we

developed these criteria on the basis of our research over the

, (

past year. Second, (as previously stated), we believe it is far

too early in SEK's development to'conduct a definitive evaluation

study. However, the report does provide some evidence that SEE

is offering an environment which students view as an alternative

(see Section III) and that the school as an organization is

developing a facility for self-examination and change (see

Section I, pages 1-8: Section III, pares 11-17).

In our opinion, SEE represents an exciting development

to the Etobicoke educational system and the policy of prwiding

alternative forms of education deserves continuous sunport and

development. Furthermore, it is our position that implementation

of this policy requires the continued commitment of financial

38
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resources to S.E.E. though a four to five Year experimental

phase, prior to a definitive external evaluation, using our

criteria or someone else's.

This report should serve to provide those who are

interested in the development of SEE and schools of its type

in Etobicoke with information which can be used to support and

catalyze the school's continued growth.

In the report on Phase II of our research (presently

planned for completion in Summer, 1973) we will present additional

information concerning the impact of SEE on its students including,

data on a comparative sample of students attenllie other Etobicoke

high schools. We will also be reportine further on parent views

of the school and will provide second Year follow-up data related

to the descriptive records presented for year one (1971-72).

39
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Table 1

Distribution of Students Entering SEE
In Terms of Pre/ions School, Sex and Grade

(as of October, 1971)

Sex Grade

.,

Previous School ,Male Female Total 11 12 13'

Vincerit Massey 4 0 4 2 2 0

Richview 6 5 11 4 3 4

Silverthorn 1 3 4 2 1 41' 1

Burnhamthorpe 3 12 . 15 1 1.. 2 12

Thistletown 3 '3 6 0 0 6

West Humber. - 3 3 .6 1' 1 4

St. Joseph's 0- 6 6 1 3 2
--_,,

Univ. of Toronto Sch. 1 0 1 0 0 1

Scar lett Heights 6 1 7 0 1 6

Michael Power 1 0 1 1 0 0

Etobicoke 8 4 _ - 12 3 3 C---r---

Alderwood _ --= 1 3 4 0 4 0

Kipling 2
1,

7 9 2 4 3

Nartingrove 2 2 4 1 2 1

Mimico 0 3 3 0 2 1

New Toronto .
3 4 7

.\2 5 0

Royal York 1 2 3 1 2 0

Out of Province 0 1 1 0 0 1

45 59 104 21 35 48

NOTE: During the academic year 1971-72 1( students left; information

on where they went is given in Section V.

I
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Table 2

1

Average of All Marks Obtained
During Year 1970-1971

(N..73)*

Grade 11 Grad, ' Grade 13

Male Female Male Female Male Female

Number of Students 6 9 9 14 15 20

'ark Average 62.8 73.3

-1

66.4 72.1 64.4 69.0

..--- 1

vange of low

Nverage Marks high
58.0
72.8

59.2 61.7
71.7

64.6

83.0

54.3

74.0

54.0

88,7

*N . TO number of students

42
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Reasons for
coming to See

A.ndividull Learning-
Needs

General "Life"2

Needs,
- .
1

Interpersonal
3

;Needs

Nature b Method
of Learning
Styles Er Structure

1--- , ----

,Other

-40-

TABLE 3

Reasons Students Gave tor coming to

SEE by Grades 11, 12, 13

Grade 11 Grade I?,

N -,, 19J N ,..- 29

I

_.

o. of

___

No. of 1

1 ..

StudPuts % Students 1 6

-,

10 t 52.6 23 179.3

_ 4 -

3

5 ;26.1, 4

15 178.9 20 68.9

13.7

1

Grade 13

N = 44

No. of

Students %

-

25 86.2

3

5

10.3

17.2

34 71.2

I

lAll grades

=92

!Totals

± 58

1

14

I

69

2

Note: categories in this table are not independent, since some students had

more thwrine r ason for coming to SEE.

1
Any response that refers to the student's need for self-directod

learning, e.g., "self -motivated ilearnin7 self-paced learning" .

2Any response that refers to the student's need to--pi pare himself

for the larger society, e.g., university, employment, etc.

3Any response that refers to the student's need for communication

with others, e.g., students, teachers, parents, etc.

4
Any 1Nsponse that refers to factors that characterize SEE, e.g.,

teachers, urriculum and resource;, etc., e.g., small classes,'

iv diverse hods and subject areas.

:/
ci = Number of students
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Features of
Most Ilfterest"

TARLE 4

reaturd of SEE, which were of Most interest to
Students when-they First Applied

Grade 11

4
N = 19

lo. of 1

Students

Grade 12

N =29

Grade 13,4

N =44

No. of No. of

Students Z' Students

1
Individual . 8 i 42.1 19 i 65.5 22 .

Needs f

r

1 -i--..1--
4

Diverse Nature
2 1

.

15 i 28.9 19 65.51 31

4 of Resources :

Student Power
3

4 :-'21.0

Other 2 10.5

.11 37.9! 8

N = 92

Totals

50.d 49

70.1 65°

19.) 23

Note: Categories in this table are not independent, since some students were

interested in more than one aspe:t cf SEE.

4

Key

1Arr., relponse that refers to features of SEE, that emphasize the need

for self-directed learning, e.g., 'pursue personal interests, able

to set own gOals, can proceed at my own pace."

2
Anv response that refers to features of SEE that emphasize the

diversity in curriculum, teaching methoOs, media, etc., e.g.. "want
a small school, use of community resource§ in depth analysis of

Particular subject, lack of rules regarding social life of school, variety

of learning experiences."

3
Anv response that refers to features of SEE that emphasize the participation

of students in school policy, e.g., "student/teacher control of curriculum,

democratic decision-making, having a say in school policy."

4
N = Number of students
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;ABLE 5

Goal OrfetIation of Students Accented at SEE (June, 1971)

Goi1,1 -Or ientat ions

"Self-centred".goalsi

-

School & subject-2

centred goals

Other

Grade 11 Grade 12

N = 19 INS 29
Grade 13.

N 44 N. 92

No. of INo. of No. of

'
Z Totals

Students Students Students
r

. .

21
,

1 47.7 49

25 86.2 53

8 42.1 20 68.9

12- 63.1 16 55.1

..,---- _

Note: Categories in this table are not independent, since.some students

were interested in more than one aspect of SEE.

Key

.C+

1
Anv resnonse that refers to goals that relate individual needs,

interest and developments, e.e., "become a fuller me, work up to my creative

level, having a rood time, learning & experiencing."

2
Any response that refers to goals that relate to achieving a certain

status in a subject or some form of accreditation, e.g. to become

fluent in French, to enter university, learn about social studies,

obtain high-school diploma."

3.
= Number of students

F
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Table 6

Number of Dinloma Credit's Received, 1971-72

NUMBER OF CREDITS

GRADE it 0 I 1 I.2 3

!Grade

'Grade 12

IGrade 13

32

2 1 2 2 3

4 5 4 4

LOTAL

14 I 5 _If.) 7 1 8 ! 9

F----

3 0 I 0 65

Total
Credits_

2 1 3

3 i 5 4 3

3 1 0 1 16 2

60
_

1 20 8
___ 9-_

8 5___

46

I

I 0
'

0 107

0 ' 1 i 125

23 8j0 J1 1297
Inrilw Mr.1.011
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TABLE 7

Students Who Transferred to Another High School* or Left to Work

1Sex

Male

Female

Total

Left SEE to: Grade 11
I

Grade 12 Grade 13 Total

Other High School 1 1
I

1 3

I -

Work 0
t

i

1 1

Other High School 2 3 6

Work 0 1 5 6

2 4 10 16

*Some returned to former high school; some went to another school.
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Table 8

Student Estimate of nuantitv of Work Done

at SLE Compared to Previous Schoo11,2

Grade Level

11 n 12 n 13 n Total

181* 191 __IA J -5.11

Science less 44.4 8 36.8 7 50.0 7 43.1%

more 22.2 4 15.8 3 21.4 - 3 19.6%

same 33.3 6 47.4 9 28.6 4 37.2%

181 171 i 6T 511

Math- less' 41.2 7 58.8 10 56.3 7- 50.9%

more; 23.5 4 41.2 7 31.3 5 31.3%

same 35.3 6 --- 0 12.5 2 15.67

I 181 '-- 24 25 _nil

Social lesS 5.6 1 4.2 1 16.0 4 8.9%

Studies more 72.2 13 91.7 22 64.0 16 76.1%

sane 22.2 4 4.2 1 20.0 5 14.9%

Language less 5 57.1 12 727.8 33.3 40.0%

more 33.3 6 14.3 3 38.1 8 28.3%

same 38.9 7 28.6 6 28.6 6 31.6%

English lessless 2 4 10.7 3
10.5 16.7 11.3%

more 84.2 16 66.7 16 64.3 IS 70.4%

s- 5.) 1 16.7 4 25.0 7 16.9%

4 --4

1 Figures are porenni: of students taking courses in a given,

subject area who responded higher, lower, or same.

2
n refers to the number of people represented by the

previous percentage figure.

*-fieure in corner of each cell refers to total number of student

responses.
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Science

!lath

-46-

Table 9

Stude'nt Estimates of the Oualtty

.of Their Own Work1,2

11

Fri-
'lower than previous sch6o1 6.3 1

higher than previous school 43.8 7

same as previous school 50.0 8

trade Level _N

12 n I L3 n Totaj,

-1-21---F 121 401'-r

18.8

43.8

37.5

7

6

41.7 5 18.7%

33.3 4 37.57.

25.0 3 35.4%

7 13)

than previous school 6.3 1 38.5 5 42.9 6 27.9%

higher than previous school 37.5 6 15.4 2 35.7 5 30.2%

same as preVious school 56.3

Social
Studies

9 46.2 6 21.4 3 41.8%

23) 261

lower than previous school 5.6 1 4.3 1 7.7 2 5.9%

higher than previous school 88.9 16 01.'s 21 88.5 23 '74.6%

same as previous school 5.6 1 '4.3 1 3.8 1 4.4%

L....._

m1 al- 5:0----

6.3 1 26.3 5 / 10.0 2 14.59

68.8 11 36.8 7 7n.0 14 58.4%

25.0 4 yy 36.8 7 20.0 4 27.2%

_ _________i, _____4_
301 in) _Pu-- 111J

lower than previous school 5.0 1 ' 4.3 1 3.6 1 4.2%

higher than previous school 85.0 17 i 60.6 16 75.0 21 76.0%

same as previous school 10.0 2 26.1 1 6 21.4 6 19.7Y

Languaee lower than nrevious school
hir,her than previous school

same as previous school

.nglish

of

1Figures are percent of students taking courses in a given subject

area who responded higher, lower, or same.

2n refers to the number of people represented by the previous

percentage. figure.

* - figure in corner of each cell refers to total no. of student responses.
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Table 10

Percentage of Students who Felt
Dissatisfied with Quantity of Their Work

Science

11

D7 *

made Level

n 1 12 n

7 -A.Z1

t-

13 n_l Tota\l.

23.5 4 35.3 6- 7.7 1 23.47

4--151

!!ath 41.2 7 46.7 7 13.3 5 15.5%

jcj) ;--4 243 -681
Social Studies 10.5 2 8.3 2 4.0 1 7.3%

Language 17.6 3 33.3 7 5.0 1 11.97

--

rn9lish
4(210 ---112.-5 3 1 14.3 4 13.47

* figure in corner of each cell refers to total number of student responses,
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Table 11

Percentage of Students who Felt

Dissatisfied with the ounlity of Their Vork

11 n

16j *

Science 6.3 1

14---

'lath 12.6 2

191

Subject Social Studies 0 0

Area
15T-

Language 6.7 1

English 0 0

Grade Level

12 n 13 n Total

___UT 12T 1

11.8 2 R.3 I 1 8.0%

14f L 141
14.3 2 14.2 2 13.6%

7241-- 1 21T---
1 0 0 0 n o

2o1 -17)1---

5.0 1 n 0 4.0%

-1 --TT -I ----1 --:-7-51-

1----4.3 1 4 0 1.4%

* figure In corner of each cell refers to total number of student responses.
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Table i2

Student Estimates of Chanties in

T'requency of Participation in Intellectual Activities

Not Directly Related to SEE. Program

Reading

:once its

less

more
same

less

more
same

Plays less

more
same

Films

t:riting

Travel

less

more
same

less

more
same

11 n

1-10.0

85.0

5.0

17

1

0I --

36.8 7

63.2 12

5.3 1

42.1 8

52.6 10

27)

5.0 1

50.0 10

45.0 9

15.8 3

52.6 10

11.6 6

less

more

same

20,

75

25

15

5

guseums less

more
same

irts & Crafts less

more
same

111

52.6
47.4

26.3
21.1

52.6

0

1.0

9

5

4

10

(trade Level

12 n -13

--1
0 ).9

83.3 20 75.9

16.7 4 17.2

1

0 7.1 2

47.8 11 42.9 12

52.2 12 50.0 14

2.2g
28

4.2 1 7.1

37.5 9 53.6

58.3 14 39.3

Total-

-

,2 5.4%

22 80.8%

5 13.6%

24T

62.5
37.5

17.4

52.2
30.4

-AT

75.0

25.0

a3f

39.1
60.9

Y31

4.3

39.1
56.5

15

4

12

7

0

18

6

0

9
14

1

9

t3

291

6.9

55.2
37.9

13.8
55.2
31.0

22J
6.9

51.6
34.5

2

5

11

70 1

2.8%
42.8%
54.2%

1711

5.77.

45.7%

50.0%

731

2 4.1%

16 56.1%

11 39.7%

4

16

9

15.4%
51.57
30.9%

2

112.7%

17 68.4%

10 28.7%

5.9%

35.8%
58.2%.

6.0 4

20.0 5

64.0 16

.3
5

19

13.0%
26.0%
61.2%

* figure in corner of each cell refers to total number of student responses.
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Table 13

Reported Activities and Concerns of Students
Which Indicate Emotional Growth

7

Caterory of Emotional
Growth Indicated by
Response

Increased ability to

relate to different
types of people

Realization of the
wide variety of
life possibilities

Increased insight

into self

Increased accept-
ance of self

Increased appreci-

ation of men nowers
and/or potential

Evidence of commit-
ment or succensful
self-directed
activity

,Iillinrness to

take risks

Other

r3

Percentage of Students Who Made
'RespoAse with Varying Frequency during Interview

unitior more

10

1 19

1 54 45

1 31 68

11 50 39

7

1

5

1 or 2 units*

61

46

24

55

1""

no

30

80

47

74

39

mention- _

*Interviews were coded in units of three minute intervals. Each unit

of response represents the student raring, a statement in a different

context which fits into the same caterory of emotional g/owth.
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TABLE 14

Parental Attitudes Toward Students' Choice of SEE

Parent's Response

Grade 11
Nw14

Crade 12
N.220

Cral

N=

rreouericv % Frequency % Free?

8

8

Yes: Support
1

Based on SEE

Concept

4 28.5 5 23.8

Method of
keeping student
in school

6 42.8 12 57.1

Other 6 42.8 6

2

28,5

9,5

1

2
No - --

Missing Reply 5 38.7 8

t-----
38.0! 4

e 13
21

tency %

20.0

20.0

27.5

52.5

All Grades
N.'57

rregaency

1.0

Note: Categories in this table are not all independent since parents who

supported their child's enrollment at SEEpometimes indicated more

than one reason for doing so.

KEY

1
Any response that refers to a positive parental support of the student's

choice of SEE lased on specific characteristics of SEE, e.g., "school

seemed to fit student's needs". .

2
Any response that refers to a positive parental support of the student's

4

choice of SEE based on the.desire to keep the student in the school system.

3
Any response that refers toifeeative parental attitude toward student's

choice of SEE.

54

17 29.
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23 40

23 40
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Appendix B

- DO you believe that S.E.E. is currently meeting his/her educational
need as he or she sees them?

- Five parents said 'yes' without comment. The responses of the
other 52 parents are as follows:

- lie believes so but we have no basis as yet on which to judge.

- Yes, because she is able to take and concentrate on the
subjects that interest her

- No, too easy to goof off.

- Yes, it has allowed her to work and save money for travelling
at the same time as attending school.

- Yes, actually the same as in a conventional school with extras.

- Yes, freedom of choice of study and the ability to set her own
pace, lack of pressure, atmosphere conducive to learning.

- She appears to he doing, well and is (mite happy.

- He says yes: we, arc uncertain for without S.E.F. he may have
quit ,altogether.

- Yes, he has covered many more sublects than he would have
othbrwise. These subjects have also had more depth to them.
He has met many interesting peonle through SEE school.

- No, because we feel our on is still no closer to recognizing
his needs.

- Yes, he sees true education as exposure to ianv widely diversified
experiences not normally Included in conventional curricula.

- Not sure. I think my daughter has not vet reached her educational
potential.

- Yes, she's aroused, she wants to learn more and di:;cuss whit

she's learning. This is just the beginning.

- Yes, s..F. has filled a need by stimulating, an interest in
subjects to which he can relate.



- 2007. the purpose has been to find her own resources in

Toronto. These are very rich. A normal school wouldn't

have let her leave the school to get these things.

- Yes, when doing assignments she needs a time limit to

push her into action. She has learned more than she

could learn in a regular school.

- Yes, if S.E.E. is not meeting her needs then the fault

is not with an overworked staff at the school.

- Yes, she has learned to work more on her own.

- Yes, allowing her freedom of choice.

- Yes,due to experience and encouragement she has ga!ned

in greater selt-confidence.

- We have mixed feelings.

- She still his to be told to do her work - but this is not the

fault of the school, it's her own fault. I believe she'

been given every opportunity to achieve her -,,rides.

- Yes, she has her choice of subjects.

- Yes, they are being met, she takes subjects she 'rants to

and other subjects such as math and science she doesn't take.

- Yes, preparation for University, opportunity for individual's'

initiative.

- Yes, as far ,as he is concerned.

- Yes, most interested in sciences, petting satisfactory experience.

Yes, it ;Mows and elves freedom to develop full potential.

- No, it should require definite deadlines for a,signments.

- Yes, he's hippy, interested, he's ton busy, hasn't time to do

all that he would like that is available to him.

- Not sure he is doing nearly enough study for a higher education.

- Yes, although I would like to see a clearer career pattern emerging.

- Academically yes; hoWeyer she knows it's diff'cult to maintain

self-discipline.
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- Yes, gives a wider range of choices to suit the individual's

interests.

- Not sure, total lack of school communication between teachers
and parents.

- Yes, in the social sciences and general arts areas; she
doesn't have a strong desire to achieve in the physical
sciences.

Probably - student feels next year will be more productive
due to exposure to the system.

- Yes, he's happy.

- Yes, hcis satisfied fully.

Apparently - she wants to return.

c,

- Yes, she has had the opportunity to pursue her own interests,
she has been successful and has beon accepted at several
universities.

- Yes, beim, able to work at her own level rives her great
satisfaction.

- Yes, the ohiecc was to repeat certain Crade 13 suhiects and
this he has done.

- No, he is always talkinp about credit mix-up and non-credit
courses and lack of participation by the students.

- Yes, anv inabilities to reac.1 a certain stanOard came from
the student not the system.

- No, loss of achievement in ?lath.

- Yes, because the learning time has been extended to the whole

day.

- Yes, glie'q b4 on exonqod to a -eat many more educational
experiences than could have happened outside of S.E.E.

- Yes, if what is meant il the aradomir requirement for
entrance to Univnrsitv.

- Yes, althonA he occasionally has reservations abont the
relative ease he has in achieving a respectable grnde.
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